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Running Storytime at the San Leandro Public Library
Each section of this binder details a process for developing Storytime programs in a manner
consistent with other practices at the San Leandro Public Library. You will find a list of resources
already at the library, where to find resources already compiled digitally, and how to determine
the value of a new resource you may find on your own.
This first section is background information on library policies you will be expected to know in
your capacity as a program lead and past modes of community outreach. The next three
sections cover lesson planning and resources for Babytime, toddler Storytime, and a bilingual
Storytime. The final section contains information about special considerations to make while
selecting material and forming programs.
While the instructions may seem highly specific, a program only works if the instructor is
confident and comfortable. Finding the balance between pushing the boundaries of your
comfort and remaining secure in your program can be difficult. However, it is the most essential
aspect of leading a successful Storytime. Sometimes you will try things that go great, but people
bore of quickly. Sometimes things will start rocky but people will grow to love. And, sometimes,
things were not meant to be in the form they were executed. Go back to the drawing board and
try again. Every program, every session, is different. Without flexibility and understanding, a
program cannot truly serve the needs of the community.
“Kindergarten Readiness at the Library” states that “if you are running a program because you
think signing songs is cute and children like it, then really question the purpose of your
program.” Libraries have a unique opportunity to reposition themselves in society as a central
figure in the education of young children. Studies currently show that the achievement gap is
present by kindergarten. With this in mind, every program we run at the library must be
oriented towards building soft and hard skills that help children succeed (please see following
chart for a visual representation of this concept).
Start small and work up to bigger or more complicated program layouts as you become
comfortable and get to know the community. While educational preparedness is the key to our
programs, we will not get there without levity, laughter, and the communities input. Enjoy the
process and good luck!

KINDERGARTEN READINESS:
THE BASICS
I know how to PARTICIPATE, SHARE,
and FOLLOW DIRECTIONS.
I can CALM MYSELF DOWN when I
feel upset.

I know my SHAPES, LETTERS, COLORS
and NUMBERS.
I engage with BOOKS and can
WRITE MY NAME.

Kindergarten
Academics
I am CURIOUS and EAGER TO
LEARN.
I express EMPATHY as well as
WANTS AND NEEDS.

Self Regulation
I can use SCISSORS,
GLUE, and CRAYONS.

Social
Expression

I can WASH MY HANDS
and FEED MYSELF.

Self-Care and Motor Skills

Parent Expectations

While the following guidelines posters appear simple and intuitive, quite a bit of research and
consideration went into making them. We know that children are more engaged when their
parents are engaged, and everyone is more engaged when those around them are paying
attention as well. With how essential library programs are for future success we need to set
expectations around kindergarten readiness. The foundation of school readiness is paying
attention- which leads us back to the beginning.
How to set the expectation that parents are here for Storytime too, not just their children?
How to encourage parents to participate in a way that become genuine?
How can we avoid the stereotype of libraries being full of unrealistic rules for young children
(and, therefore, parents)?

Before every Storytime, display the following poster (stored above the black storage cabinet
behind Estudillo room) and review it vocally at the start of program. A typical announcement
could be as follows:
Real quick before we get started I wanted to go over our Storytime guidelines. First, we listen to
the story (cup hand behind ear) - ears are for listening. Next, we Read Sing and Laugh togetherwe are all here to sit with our youngsters and have a fun time. And finally, if you or your child
needs a break, that is totally fine. Maybe they feel overwhelmed or you need to use the
restroom or take a phone call. Just step into the hall and come back when you are both ready.
Please, do not leave your child unattended, even for a few minutes while you take a call. No
matter how many times you’ve been here, it can still be distressing for them to turn around and
not see your face. Thank you!

STORYTIME GUIDELINES
Caregivers guide their children
Listen
to the
story

Sing! Read!
Laugh!
together

HALLWAY

Take a
break if
needed
BY MOLLY @ SLPL

Images courtesy of Arthur Bond @redbookofblack

GUIA EXPECTATIVA PARA CUENTACUENTOS
Cuidadoras guían a sus hijos

Escucha
al cuento

Canta, lee y
reímos juntos

PASILLO

Toma un
descanso si
necesites

Images courtesy of Arthur Bond @redbookofblack

Library Rules and Expectations

Please review the following guidelines for parents. It is important to remain consistent in our
application of internal rules for parents and their children.
Highlights:
•

•

•

•

Children under 11 must be attended by an adult at all times.
o Storytime Application: Parents may not “drop off” their child for Storytime then
go to the library to look through materials.
No Cell Phone calls in the library. Please take it outside.
o Storytime Application: Some teachers choose to take it a step further and also do
not want videotaping or pictures happening during Storytime. Certainly, no
phone calls. Some Storytime leaders have chosen to sing the following song
before Storytime:
▪ To the tune of Hockey Pockey: Ok Parents! It’s time for a song just for
you. Everyone get ready to sing with me- You put your cellphone up, You
put your cellphone down, You put your cellphone up and you shake it all
around. You turn the sound on silent and put it away- that’s what
Storytime’s about!
Safe Bodies and Taking Care of the Library
o Storytime Application: Fortunately, during Storytime children can be loud if they
want (so long as it is not screaming in the middle of a story). However, we and
their parents are responsible for their safety. No running, hitting, kicking or any
other behavior that could cause injury to themselves and others. Treat the toys
kindly- toddlers will be rough with the toys, but the toys in turn are durable and
meant to stand up to a toddler. Only intervene if something is truly about to
break.
There is not eating in the library.
o Storytime Application: This is a tough one. We hold Storytime in a meeting room,
where food is not forbidden. Food should not be a distraction- people should not
eat a full meal. Toddlers need their schedules, and if they receive a light snack of
small crackers at 10:15, which is the middle of your program, then their parent
are likely to stick to that. As long as it is not a problem, it is permissible.

Promoting the Library

All staff need to be aware of the various programs offered at the library. Parents will often ask
for help/advice about different things, including for themselves and other children they may
have. Keep up to date fliers available for them to take and for yourself to refer to. Keep tabs on
the Recreation Department programs as well, as they offer more traditional pre-school
programs called “Kiddie Kollege,” which is a common request from parents. Finally, parents also
request information about signing their children up for school. In this event, get their email and
city and send them information from the school district. If they do not do email, encourage
them to see the reference desk in the Library where the librarians can give them more detailed
information.
Always have an email list set up to get parents hooked up to the San Leandro Storytime blog.
www.sanleandrostorytime.wordpress.com
Sign in
Username: sanleandrolibrary
Password: library123
Every month, create a post about the upcoming events and themes at storytime. Parents often
ask for lists of the books we have read, so we began a blog in order to update easily. Included in
the following pages are examples of library handouts and print-outs from the blog for future
reference.

San Leandro Public Library- Children's Programs Survey
What is your child's age?

What language(s) do you speak at home?

Is your child currently in childcare, preschool or elementary school?
| Yes || No |

What type of school does your child currently attend or plan to attend?
| Public || Private || Charter || Home School || Other _________________________ |

How many times per day do you read, tell stories, or sing to your child?

For how long have you attended children's programs at the library?
| Less than 1 month || 2-6 months || 6-12 months || 1-2 years || 2-4 years || 5+ years |

Are you doing anything differently as a family in the time since you began attended
library programs?
| Yes || No |

What are you doing differently?

Have you learned anything new about your child since you began attending
children's programs at the library?
| Yes || No || Unsure |

What have you learned?

I feel confident about my child's ability to succeed in a classroom setting.
Not at all

1

2

3

4

5

Very

I feel confident about my ability to help my child succeed in school.
Not at all

1

2

3

4

5

Very

Services at this library are respectful of your background (language, ethnicity,
culture, gender, religion etc)
| No || Somewhat || Yes || Very |

If applicable, how could we be more inclusive?

How satisfied are you with the children's programs at this library?
Not at all

1

2

3

4

5

Very

How could we improve?

Other comments:

Biblioteca Publica de San Leandro- Questionario sobre programas para
jovenes
Cuantos años tiene tu hijo/a?

Cual(es) idioma(s) hablen en casa?

Es tu hijo/a matriculado en un centro de cuidado infantil, programa pre-escolar o
escuela primaria?
| Si || No |

Que tipo de escuela asiste tu hijo/a, o asistirá en el futuro?
| Publico || Privado || Charter || Escuela en Casa || Otro______________ |

Cuantos veces por dia lees, cuentas cuentos, o cantas con su hijo/a?

Haces algo diferente en casa con tu hijo/a despues de empezando a asistir
programas en la biblioteca?
| Si || No |

Que haces diferente?

Haz aprendido algo nuevo sobre tu hijo/a desde que empezaste asistir programas
en la biblioteca?
| Si || No |

Que haz aprendido?

Tengo confianza que mi hijo/a tendrá exito en la escuela.
No

1

2

3

4

5

Mucho

Tengo confianza en mi habilidad de ayudar a mi hijo/a tener exito en la escuela.
No

1

2

3

4

5

Mucho

Servicios en la biblioteca son respetuosos con respecto a tu historia personal
(idioma, grupo etnico, cultura, genero, religion etc).
| No || Algo || Si || Mucho |

Si es aplicable, cómo podríamos ser más inclusivos?

Que tan satisfecho te sientes con los programas de la biblioteca?
Insatisfecho

1

2

3

4

5

Muy Satisfecho

Comentarios adicionales:

Babytime
Tiempo de
Bebe
How to Make a Baby Bounce
program

BABYTIME SONGS WINTER
Welcome

Body Rhymes

I’m so Happy
I’m so happy
I’m so happy everybody’s here

Eyes, Nose Cheeky Cheeky Chin
Eyes Nose Cheeky Cheeky Chin
Eyes Nose Cheeky Cheeky Chin
Cheeky Cheeky Chin, Eyes and Nose

Some love coffee, some love tea
But I love the baby on my knee.
Some love coffee, some love tea
But I love the sugarplum on my knee.
Some love coffee, some love tea,
But I love (BABY) on my knee.
Picking up paw-paws; put 'em in our
pocket (3x)
Way down yonder at the paw-paw
patch.
Here are Here are Mia and Sara
Here are Here are Jose and Lisa
Here are Here are Freddy and Sam
Way down yonder at the paw-pawpatch
BOOK EXPLORATION
Use this time to read a book with your
baby. Let them turn pages. Describe
the pictures and point instead of
reading the text if you prefer.

Baby put your pants on, pants on,
pants on
Baby put your pants on, 1, 2, 3 (2x)
Leg to the left, leg to the right
Wiggle and jiggle and pull 'em up
tight (2x)
Baby put your pants on, pants on,
pants on
Baby put your pants on, 1, 2, 3
Dance your fingers up,
Dance your fingers down
Dance your fingers to the side,
Dance them all around
Dance them on your shoulders,
Dance them on your head
Dance them on your tummy,
And put them all to bed
Round and round the garden
Goes the teddy bear
One step, two steps
Tickle under there!
Round and round the garden
Goes the little mouse
Up, up, up he creeps
Up into his house

1
www.bit.ly/SLStorytime

BABYTIME SONGS WINTER
Animals in the Morning
When Ducks get up in the morning,
they always say good day
When ducks get up in the morning,
they always say good day
Quack, quack, quack, quack, that is
what they say, they say
Quack, quack, quack, quack, that is
what they say
Action Songs

Goodbyes

The grandfather clock goes
Tic Toc Tic Toc
The clock in the kitchen goes
Tictoc Tictoc Tictoc
And the watch on my wrist goes
Tictictictic

I see the moon the moon sees me
Down through the leaves of the old
oak tree
Please let the light that shines on me
Shine on the ones I love
Over the mountain over the sea
Back where my heart is longing to be
Please let the light that shines on me
Shine on the ones I love

Mr. Moon Mr. Moon
You’re out too soon
The sun is still in the sky
Go back into your bed and cover up
your head until the days gone by
Twas on a summers evening I walked
the forest through
And suddenly I heard it
A soft and sweet CuuCuu! CuuCuu!
A soft and sweet CuuCuu! CuuCuu!
A soft and sweet CuuCuu! CuuCuu!

I’m so Happy
I’m so happy
I’m so happy everybody’s here

Go in and out the window (3x)
As we have done before.
Stand up and face your partner (3x)
As we have done before.

2
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THE SAN LEANDRO PUBLIC LIBRARY PROUDLY RECOGNIZES

BABY'S FIRST STEPS
present to

MOLLY ROA, SAN LEANDRO LIBRARY
CONGRATULATIONS!

Did you know...
Now that your baby is walking, there are other programs that will continue to promote their next
developmental milestones. Come on by our Wednesday Storytime at 9:30am or 10:30am for new songs,
books, and rhymes!

Sabias que...
Ahora que tu bebe está caminando, hay otros programas que continuaran apoyando su desarrollo
juvenil. Visita nuestro programa miércoles a las 9:30am y 10:30am en inglés, o martes a las 10:30 en
español, para nuevas canciones, libros y actividades.

你知道 ？
在你的宝宝开始⾛路 ，我 有其它的活 将 有助于他 的健康成 。 迎参加 每星期三上午
9:30或10:30的故事 ，我 ⼀起 ，唱歌，享受快 光。

Otoño 2016

Bienvenidos
Estoy tan Feliz (2x)
Estoy tan Feliz que todos están aquí

1,2 y 3 Deditos
4, 5,6 deditos
7, 8,9 deditos
y uno más son 10

Pegamos el piso juntos (3x)
Porque es divertido
Movemos los dedos juntos (3x)…
Damos Cosquillas Juntos (3x)…
Saludamos –Hola!- (3x)…

Juanito Cuando Baila
Baila Baila Baila
Junito cuando baila
Baila con el dedo dedo dedo
Así baila Juanito

Pican pican las gotitas
Sobre mi tejado
Y dibujan caminitos de color plateado
Cuando llueve y hace frio
Me pongo el abrigo, La bufanda y el
gorrito Y ya no paso frio

TIEMPO DE EXPLORAR LIBROS
Vengan a ver mi granja que es
hermosa (2x)
Y, la Vaca hace así- Muu Muu (2x)
(Gato, Caballo, Pato etc)
Canciones de Acción

Zapatito Blanco, Zapatito Azul
Dime, cómo te llamas tú?
Rimas de Cuerpo
Tortillitas de manteca para mama
que está contenta
Tortillitas de salvado para papa que
está enojado
Mi carita redondita
tiene ojos y nariz
y también una boquita
para hablar y sonreír.
Con mis ojos veo todo,
con mi nariz hago ¡achís!,
Con mi boca como
ricas palomitas de maíz.

Vamos a la vuelta del Toro Toro Jil
A ver a la rana comiendo perejil
La rana no está aquí
Estera en su vergel cortando una rosa
Y sembrando un clavel.
Cantando una rana la noche paso
Cuakcuak, cuakcuak, cuakcuak,
La rana a la luna alegre canto
Cuakcuak, cuakcuak, cuakcuak
La rana a la luna alegre canto
Cuakcuak, cuakcuak, cuakcuak
Y la bella luna más luz le mando
Cuakcuak, cuakcuak, cuakcuak

Otoño 2016

Les gustan café y les gustan té
Pero a mí me gusta abrazar mi bebe
(2x)
Les gustan café y les gustan té
Pero a mí me gusta abrazar a
(Nombre de Bebe)
1 elefante se balanceaba sobre la tela
de una araña- como veía, que resistía,
fueron a llamar otro elefante
…2,3
Si yo pongo mis dos manos para
arriba,
mis dos manos tocan el cielo
Si yo pongo mis dos manos para
abajo,
mis dos manos tocan el suelo. /
Arriba, arriba, el cielo, /
abajo, abajo, el suelo.
Mis dos manos dicen chau,
y se van a descansar
Maracas
Campanero (2x)
Duerme ya (2x)
Toca las campanas (2x)
Ding ding dong (2x)
Al tambor, Al tambor
Al Tambor de alegría.
Yo quiero que tú me lleves
Al tambor de alergia.
Hermanos y Hermanas
Amigos y amigas
Bailamos y cantamos
Al Tambor de alegría.

1-2-3 Cho, 1-2-3 Co
1-2-3 La, 1-2-3 Te
Chocolate Chocolate Bate Bate
Chocolate (2x)
Canción de Cuna
Arrorró mi niño, Arrorró mi sol
Arrorró pedazo de mi corazón
Este niño lindo ya quiere dormir;
háganle la cuna de rosa y jazmín.
Arrorró mi niño, arrorró mi sol,
arrorró pedazo, de mi corazón.
El Fin
Cuento para terminar
Estoy tan feliz
Estoy tan feliz
Estoy tan feliz que todos estaban aquí

Canciones
y Cuentos
Spanish Storytime
for Toddlers
Como hacer un
Cuentacuentos

SAN LEANDRO TODDLER STORY TIME
Week:

Instructor:

Welcome Songs:

Finger Play / Rhyme:

Story 1

Movement Song/ Rhyme:

Story 2

Concept Song:

Story 3

Movement Song/Rhyme

Story 4

Nursery Song/ Lullaby

Good Bye Songs:

Notes:

Repetitive Songs for Spanish Toddler Storytime

Opening
Es tiempo de leer
Es tiempo de leer
Todos los niños juntitos a leer
Use ASL for “time” “books” “together”
“read”
Buenos Días (2x)
Como estas (2x)
Muy bien gracias (2x)
Y usted? (2x)
Good Morning (2x)
How are you? (2x)
Very well thankyou (2x)
How about you? (2x)
To the tune of Frere Jacques, and use two
puppets that mimic speaking the song to
each other.
Tortillitas de Manteca para mama que está
contenta
Tortillitas de salvado pa’ papa que está
enojado
Mimic clapping hands together in tortilla
making motion

Fingerplays/Warmups
Pegamos el piso junto (3x) Porque es
divertido
Movemos los dedos juntos (3x) Porque es
divertido
Damos cosquillas juntos (3) Porque es
divertido
Saludamos “Hola” (3x) Porque es divertido
Do the actions described, waving for “hola”

Movement Song/Rhyme
Los pollitos dicen,
pío, pío, pío
cuando tienen hambre
cuando tienen frío
La gallina busca
el maíz y el trigo
les da la comida
y les presta abrigo
Bajo sus dos alas,
acurrucaditos
hasta el otro día
duermen los pollitos.
Use ASL/creative movement a tu gusto

Closing
Estrellita donde estas
Me pregunto qué serás
En el cielo o en el mar
Un diamante de verdad
Estrellita donde estas
Me pregunto qué serás
Use ASL for “Stars” “Where” “What” “Sky”
“Ocean” “Diamond” “Stars” “Where”
“What”

Bilingual
Storytime
Cuentos
for
Literacy
Various Tips and Research on
Bilingual Education

Bilingual Storytime
here are 3 main ways of delivering a bilingual program, and it largely depends on the program leads
comfort with both languages along with the intended age group of the program. Included in this section
is information about the various theories around these different models.
In the past, the bilingual Saturday program has looked different. Sometimes it has been mostly Spanish
with Hello/Goodbye in English plus the giveaway book in both English and Spanish. Sometimes, if the
book comes as a bilingual edition, it has been read once in a bilingual model (replacing certain words
with the English or Spanish equivalent, a strategy described in the literature that follows). At other times
the program has been 50:50, starting in one language then going to fairly similar activities in the other
language. This totally depends on the lead’s preference and abilities, along with the materials available.
You will find in this section a list of all the books we have used for the free giveaway. We order them
from Scholastic and try to get enough for 20 families. As this program has been going for 4 years now, it
could be safe to redo a couple books as the selection can at times be limited. Try to switch between
books good for toddlers and preschool, and be sure to include books with cultural significance.

“Bilingual
Storytime for
Gringos”
BILINGUAL STORYTIME FORMATS
Format 1—Alternating Languages
• The book is read one page at a time; first read the page in one language and then read the same page in the other language.
• This format works best with two people—two voices.
• Good books: A bicycle for Rosaura / Rosaura en bicicleta by Daniel Barbot.
Format 2—One at a Time
• The entire book is read in one language and then the same book is
read in the other language.
• This format works best with short stories and short songs. It is preferably done with two people, but can be done by one person.
• Good books: I hear a noise by Diane Goode. 10 little rubber ducks / 10
patitos de goma by Eric Carle.
Good songs: Good morning / Buenos días by José Luis Orozco
• NOTE: A variation of One at a Time is to read one entire book in
one language and then a different book in the other language. This
works well with older bilingual audiences; one person can read both
languages.
Format 3—Dominant Language
• The book is read predominantly in one language with key words or
phrases repeated (emphasized) in the other language.
• This format works very well when the reader is not fluent in the second language, but is willing to learn key words or phrases.
• Good books: Uno, dos, tres / One, two, three by Pat Mora. Chato’s
kitchen by Gary Soto. Fiesta fiasco by Ann Whitford Paul.
Format 4—Code-Switching
• The book is presented by switching from one language to the other
while still maintaining the grammatical consistency of both languages.
• This format works best with one bilingual reader comfortable
switching languages back and forth.
• Good books: Borreguita and the coyote by Verna Aardema.
“Bilingual Storytime for Gringos” Utah Library Association 2009 Conference, 04/23/2009. This handout was adapted from “¡Es Hora de Cuentos! It’s Story
Time!” Presented at the 2004 Public Library Association Conference by Adrian Barrientos, Diana Borrego, Lorena Mata, and Ana-Elba Pavon.

resources
for
Programs
Various Research Based
Programs and Methods aimed
at Kindergarten Readiness
and Cultural Impact

Evaluating Resources
Evaluating the resources available to you from our own library as well as online is essential. There is so
much information out there about child development, social emotional growth, and Spanish materials
that it can be overwhelming. Ultimately, consider the target age group for your program, the cultural
and linguistic competence of the resource, and professional relevance of the material.
While there is a fair amount of resources available online for Spanish songs, there are quite a few that
do not reflect proper Spanish grammar, as they may have been translated poorly. For example, you may
sometimes see “La Pequena Arana” for the Itsy Bitsy Spider. This is not grammatically correct. The
version most people are familiar with is “La Arana Pequenita.” I often find the incorrect version on
English-language websites that are including a few Spanish songs. Be vigilant. Also, many words are used
differently across different parts of the Spanish-speaking world. Use what you are most comfortable
with, but keep in mind the community in San Leandro is mostly Mexican and Central American. Words
unique to Argentina or Spain may not be understood (or appreciated).
As far as other resources on child development, try to refer to published articles or books. While some
perspectives may be interesting, they may also be written by someone with no formal education or
experience with children outside of their own child. As someone who is going to be positioned as an
authority in the community on childhood, it is essential that the information we have available be of the
highest quality.

Reference Material
Naidoo, Jamie Campbell, and Katie Scherrer. Once upon a cuento: bilingual storytimes

in English and Spanish. Chicago: ALA Editions, an imprint of the American
Library Association, 2016. Print.
Peck, Penny. Crash course in storytime fundamentals. Westport, CT: Libraries
Unlimited, 2009. Print.
Baker, R. Lynn. Counting down to kindergarten: a complete guide to creating a school

readiness program for your community. Chicago: ALA Editions, an imprint of the
American Library Association, 2015. Print.
Diamant-Cohen, Betsy. Early literacy programming en español: Mother Goose on the

Loose programs for bilingual learners. New York: Neal-Schuman Publishers,
2010. Print.
Castellano, Marie. More simply super storytimes: programming ideas for ages 3-6. Fort
Atkinson, WI: Upstart , 2006. Print.
Schiller, Pamela Byrne., Rafael Lara-Alecio, and Beverly J. Irby. The bilingual book of

rhymes, songs, stories, and fingerplays: el libro bilingue de rimas, canciones,
cuentos y juegos. Beltsville, MD: Gryphon House, 2004. Print.

Online Resources
•

Bilingual children’s programming blog : http://bilingualchildrensprogramming.blogspot.com/

•

Spanish songs from around the world: www.mamalisa.com

•

Cuentacuentos Beatriz Montero: www.beatrizmontero.com

•

English language resource for Spanish material:
www.spanishplayground.net/tag/spanish-fingerplay/

•

More songs to sing in Spanish: www.conmishijos.com

•

Even more songs to sing in Spanish: www.guiainfantil.com

•

Get inspired by these professional singers- Los Picapica: www.lospicapica.com

•

Staying critical of our resources: http://readingwhilewhite.blogspot.com/

•

Amazing -Check the “Blog Links that Kick Butt” sidebar: www.storytimeunderground.org

•

Also look for their youtube channel for Jose Luis Orozco: www.colorincolorado.org

Module 2

Handout 2.7: Social Emotional Teaching Strategies

Helping Young Children Control Anger
and Handle Disappointment
Gail E. Joseph, Ph.D. & Phillip S.
Strain, Ph.D.
Center on Evidence Based Practices
for Early Learning
University of Colorado at Denver

A

s a result of his teachers’ careful
selection of toys, materials, and
play themes, 3 year old Eduardo
now is able to benefit from his active
participation in a full range of free
play activities. Yet, it is still the case
that without this level of planning and
subsequent, ongoing praise, Eduardo
would spend most days playing alone
with a particular Tonka truck. On this
day the truck has been retired from
service due to a broken and now
dangerous part. Visibly upset,
Eduardo begins to whimper as his
teacher explains the situation with the
truck and promises to get it replaced
soon. She offers Eduardo other play
ideas and begins to play with other
trucks herself encouraging him to join
in. The disappointment is too
overwhelming, however, and Eduardo
just sits passively, shaking his head,
No. His teacher next prompts several
of his usual play partners to, “Ask
Eduardo to help with their building.”
When asked, Eduardo screams “No,”
stomps over their building project and
gets a predicable response from his
peers. The teacher intervenes at this
point to protect Eduardo, his peers
and the ongoing program.
Mattie, a 4 year old in a local
Head Start classroom is always the
first to organize fun play when the
water table comes out each Friday.
She often talks with great anticipation
and excitement (especially on
Thursday) about what she is going to
do at the water table with her friends.
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On this Friday, the water table has
been borrowed by the class next door
and is not available. When Mattie
realizes that the water table is not
available she seeks out her teacher for
help. She does this with a clear
expression of frustration and
disappointment. Her teacher explains
what happened and asks Mattie to
describe how she is feeling. She says
she is frustrated. Her teacher
acknowledges the legitimacy of her
feelings and asks her if she can think
of what she and her classmates have
practiced when they feel frustrated.
With some prompting, Mattie recalls
the plan—takes three deep breaths,
tell yourself to calm down, and think
of some solutions. Mattie and the
teacher generate some options at this
point, including; a) playing with her
next favorite toy; b) asking her best
friend what she wants to play; and c)
pretending to use the water table. She
chooses b, and has a fun freeplay.
As young children gain a better
understanding of emotions, they
become more capable of emotional
regulation. Controlling anger and
impulse is perhaps the most difficult
task of emotional literacy. In real life
situations that are upsetting,
disappointing and frustrating it is a
tough undertaking to remain calm.
Remaining calm in the presence of
adverse situations is not about the
suppression of emotions, but the
dynamic engagement of affective,
cognitive and behavioral processes.
In order to regulate emotions one
must bring into play the rapid and
accurate recognition of physiological
arousal, the cognitive process
required to think, for example, “I
need to calm down” and, the
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behavioral pretense of taking a deep
breath and reacting calmly. Children
who learn to cope with their emotions
constructively not only have an easier
time with disappointments,
aggravation, and hurt feelings that are
so ubiquitous in the lives of
preschoolers but they also have an
easier time relating to other children
and adults at home, in school or child
care, and on the playground (National
Research Council and Institutes of
Medicine, 2000).
On the other hand, young children
who have failed to master the early
regulatory tasks of learning to
manage interpersonal conflict and
control aggressive and disruptive
impulses are more likely than their
self-regulated peers to display early
conduct problems. Children with
conduct problems and poor impulse
control are more likely to be peerrejected and do more poorly in school
than children who are more capable
at emotional regulation and problem
solving (Strain, Kerr, Stagg &
Lenkner, 1984). Before children can
effectively manage interpersonal
conflict, they need to be able to
recognize and regulate their own
emotional responses and stress level.
Teachers can play a significant role in
helping children learn to control their
anger and impulses and to handle
disappointment in appropriate ways
by identifying and intervening with
children who need extra help in
developing these competencies.
Some teaching strategies include
modeling remaining calm; cognitive
behavioral interventions; preparing
children for disappointing situations
before they occur; recognizing and
reinforcing when children remain
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calm; and involving parents and other
care providers.

Model remaining calm
Teachers can model how to
manage anger and handle
disappointment for young children.
For example, a teacher can share with
her class how she felt angry when
someone hit her car in the parking lot
– but then she decided that feeling
mad wasn’t helping her think of good
solutions – so she took three deep
breaths and thought about something
relaxing and then when she felt calm
she thought of some solutions for
fixing her car. In addition to recalling
incidents when one felt angry but
remained in control – teachers can
also model remaining calm as
naturally occurring disappointing,
scary, frustrating and difficult
situations happen throughout the day
(e.g., a fire drill; being yelled at;
having something break, etc.).

Teach children how to control
anger and impulse
While it may be true that children
often hear adults telling them to
“calm down,” it is very unlikely that
this simple direction will result in any
changes in children’s affect or
behavior. In some instances this kind
of command may even escalate a
child’s angry response. Cognitive
behavioral intervention (CBI)
strategies can provide children with
the requisite skills to control anger
and handle disappointment. CBIs
offer strategies for teaching
appropriate replacement skills to
angry outbursts and aggression. CBIs
engage a relationship between
internal cognitive events and
behavioral change through teaching
strategies that guide performance and
reduce inappropriate behaviors.
Using CBI, teachers can provide
young children with strategies to
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modify their thoughts and promote
self-regulation. With preschooler,
many accidents occur in classrooms
(e.g., children bumping into one
another; children knocking over
others’ constructions) and some
children interpret these accidents as
purposeful, hostile acts. An essential
ingredient of CBI is to help children
reframe and modify their processes in
order to substitute more neutral
interpretations of others’ behaviors.
The “turtle technique” is a CBI
strategy that has been used
successfully with preschool and
kindergarten age children (Greenberg,
Kusche & Quamma, 1995;WebsterStratton & Hammond, 1997).
The turtle technique was originally
developed to teach adults anger
management skills then was
successfully adapted for school age
children (Robin, Schneider &
Dolnick, 1976; Schenider, 1974).
Since then, the turtle technique has
been adapted and integrated into
social skills programs for preschoolers
(PATHS, Dinosaur School). The basic
steps of the turtle technique are:
Recognizing that you feel angry
Thinking “stop”
Going into your “shell” and taking
three deep breaths and thinking
calming, coping thoughts, “It was an
accident. I can calm down and think
of good solutions. I am a good
problem solver.”
Coming out of your “shell” when
calm and think of some solutions to
the problem.
Teaching the turtle technique to
young children can happen at large
and small group times. A turtle puppet
is helpful and keeps children engaged
during the lesson. The teacher can
begin by introducing the turtle to the
class. After the children get a chance
to say hello and perhaps give a gentle
pet, the teacher shares the turtle’s
special trick for calming down. The
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turtle explains a time he got upset in
preschool (selecting an incident
familiar to the children is best). He
demonstrates how he thinks to himself
“STOP,” then goes in his shell and
takes three deep breaths. After he
takes three deep breaths, he thinks to
himself “I can be calm and think of
some solutions to solve my problem.”
When he is calm, he comes out of his
shell and is ready to problem solve
peacefully. The teacher can then
invite the children to practice turtle’s
secret. Children can “go in their
shells” as a group and together take
three deep breaths. Then an
individual child can model the “turtle
technique” in front of the class.
Practice small group activities can
include making paper plate turtles
with moveable heads and arms that
“go in their shell.” Children can then
rehearse the steps with the paper plate
turtle.

Preparing children to handle
disappointment
Teachers can help children by
rehearsing some strategies to handle
disappointment before a potentially
disappointing incident occurs. For
example, Elizabeth knows that some
children will be disappointed because
she can only choose one “helper” to
feed the pet goldfish. Before she
announces who the helper will be she
says to the class, “Remember, I will
only be able to select one fish feeder
today, and that may make some of you
feel disappointed. What can you do if
you feel disappointed?” The children
together snap their finger and say, “Oh
well, maybe next time.” Elizabeth
says, “That is right you can say –
‘Maybe next time.’” After she selects
the fish feeder, she reinforces the
children who remained calm and
handled their disappointment.
Similarly, a teacher can prepare a
single child for a disappointing
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situation before it occurs. Elizabeth
knows that Jordan will be disappointed
if someone else is on his favorite
swing on the playground. Before they
leave for outside, she pulls Jordan
aside and says, “When we go outside,
someone else might be on your
favorite swing. And you might feel
disappointed. But, what can you do to
stay calm?” She supports Jordan to
remember his “turtle technique” and
helps him think of some solutions such
as asking for a turn, saying please and
finding something else to do while the
child finishes swinging. For added
support, because Jordan may not
remember when he is in the moment,
Elizabeth gives him a small plastic
turtle to hold. The turtle prompts
Jordan to keep calm and think of
solutions.

Posting pictures of the turtle
technique (see Box 1 ) can remind
children of the steps to calming down.
These can be posted in several places
around the room. Visual cues can be
particularly helpful for very young
children, children who are easily
distracted, and children with
communication delays. Strategically
placed, the visual cues can serve as:
a) a permanent reminder for
children—that is, children don’t have
to remember the steps of the process,
b) an efficient prop for teachers such
that they can simply point to the next
step and not disrupt the ongoing class
activity with lengthy dialogue, and, c)
a clear, concrete way to communicate
with children the specific behavioral
steps for which they are being
reinforced.

The Turtle Technique

Step 1

Box 1. The Turtle Technique
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Step 2

Recognize and comment when
children remain calm
There are four key features of a
reinforcement system that are likely
to help strengthen children’s
management of frustration and anger.
First, it must be recognized that
controlling one’s emotions and
subsequent behavior is hard work. As
such, reinforcement needs to be
frequent and powerful. As frequency
depends on the occurrence of
behavior, teachers need to be equally
vigilant about planning as many
opportunities for practice as possible.
Teachers may also find that their
impact is enhanced when they are
especially vigilant to “catch those
children being good” who may need
the most support. A second key
feature is to provide naturally
occurring, vicarious reinforcement
opportunities. For example, the
exchanges that adults have with each
other can be planned to achieve this
aim. For example, Elizabeth might
say, “Wow, Steven you really stayed
calm when your watch broke. I’m
proud of you.”
Third, we recommend that
children be provided the opportunities
for self-reinforcement.
For example, children can choose
among several favorite items and they
can forecast at the beginning of the
day what they would wish to acquire
for managing anger and frustration.
Finally, we recommend keeping
reinforcers varied and fun. Box 2
outlines some favorite ideas to
consider. This system, when
implemented with a high degree of
fidelity, sends a clear message to
young children that handling anger
and impulse in constructive and
peaceful ways is greatly valued.

Step 4
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Turtle Technique Reinforcing
Activities
Super Turtle Award: A
certificate is given out at the end of
the day noting how a child
controlled their anger and impulse.
“Turtle Power” Necklace: A
plastic turtle on a string is awarded
to a child who was able to remain
clam in an upsetting situation.
“Turtle Token Jar”: The
teacher has a collection of small
plastic turtle counters (or green
pom-poms). Every time the teacher
catches a child remaining calm and
handling disappointment – a turtle
token is placed in a clear jar. When
the jar is full the class gets to have a
turtle celebration.
“Turtle Stack”: Teachers have
a supply of construction paper,
turtle cut-outs. Each time a child is
caught remaining calm in an
upsetting or disappointing situation,
the teacher puts a paper turtle on the
wall. This turtle can have the
child’s name on it. The next turtle
earned is stacked on top of the first,
and so on until the criterion is
reached. The class then gets to have
a turtle party.
“Turtle Tote”: The teacher
selects a child who has done a
remarkable job of controlling anger
and impulse and sends them home
with a stuffed turtle puppet for the
evening. The child can then re-tell
how they used the turtle technique
to their parents.
Box 2: Fun, Reinforcing Activities

Involving parents
Given that there is great variation
in child rearing practices specific to
teaching children how to deal with
frustration and anger, it is essential
for teachers to establish effective
home-school collaboration. At a
minimum we suggest an ongoing
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communication system in which a
daily report card is sent home that: a)
highlights how children have
successfully negotiated a frustrating
situation and b) suggests ways that
family members might further
recognize and encourage these
accomplishments. An example home
report is found in Box 3. In this same
spirit of regular communication,
teachers may also wish to phone home
to report any extraordinary examples
of positive child behavior. For many
families this can be a most welcome
change from the usual events that
occasion phone calls from service
providers.
For families that are interested in
more directed and purposeful
intervention in the home, teachers
might choose to share a video of
themselves modeling strategies,
directly teaching a techniques, and
reinforcing children for successfully
calming down. Moreover, teachers
should consider the possibility of
arranging opportunities for families to
share with each other the ways they
have been able to encourage their
children’s self-regulation.

Conclusion
Emotional regulation is fostered
not only by the interventions and
strategies described in this article, but
also by the confidence and security
that a warm, responsive relationship
with a caregiver provides young
children. Trusting relationships allow
children to cope with emotions that,
initially without even a feeling
vocabulary to describe them or
strategies to regulate them, can be
overwhelming. Moreover this kind of
trusting relationship, by definition,
means that children will be more
attuned, attentive, and responsive as
adults model appropriate selfregulation and praise examples that
occur throughout the day.
Strategies like the turtle technique
and accompanying teaching supports
can clearly offer children the
cognitive and behavioral repertoire
needed to be good managers of their
feelings—particularly those
occasioned by frustrating and angerprovoking circumstances. However,
for children to be truly competent in
the regulation of their emotions they
often need additional teaching aimed

GOOD BEHAVIOR REPORT CARD
Eric Young
4/10/02
Dear Parent:
Today Eric did a great job of handling frustration and not
getting angry when we ran out of his favorite cookies at snack.
Instead of getting upset, Eric took three deep breaths and we
talked about other good things to eat.
You can help Eric by:
Asking him to explain how he calmed down
Commenting on what a great job that was
Telling him that you hope he can do that again
when he is frustrated.

Box 3: Sample letter to parents

The Center on the Social and Emotional Foundations for Early Learning

Thank you so much,
Mr. Phil
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at helping them build a strategy for
generating solutions or alternative
behaviors to troubling events.
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Backpack

Connection Series
About this Series

The Backpack Connection Series was created
by TACSEI to provide a way for teachers and
parents/caregivers to work together to help
young children develop social emotional skills
and reduce challenging behavior. Teachers
may choose to send a handout home in each
child’s backpack when a new strategy or skill
is introduced to the class. Each Backpack Connection handout provides information that
helps parents stay informed about what their
child is learning at school and specific ideas on
how to use the strategy or skill at home.

The Pyramid Model

The Pyramid Model is a framework
that provides programs with guidance
on how to promote social emotional
competence in all children and design
effective interventions that support young
children who might have persistent challenging behavior. It also provides practices
to ensure that children with social emotional
delays receive intentional teaching. Programs
that implement the Pyramid Model are eager
to work together with families to meet every
child’s individualized learning and support
needs. To learn more about the Pyramid Model,
please visit challengingbehavior.org.

More Information

For more information about this topic, visit
TACSEI’s website at www.challengingbehavior.
org and type “plan activities” in the Search Box
in the upper-right corner of the screen.
This publication was produced by the
Technical Assistance Center on Social
Emotional Intervention (TACSEI) for
Young Children funded by the Office
of Special Education Programs, U.S. Department of
Education (H326B070002). The views expressed do
not necessarily represent the positions or policies of
the Department of Education. September 2013.

How to Plan Activities to Reduce
Challenging Behavior

Brooke Brogle, Alyson Jiron & Jill Giacomini

U

nfortunately, there is no “Guidebook for
Parents” that tells you exactly how to raise
children who behave perfectly at all times.
Each child and family is unique, which means that
there is no one solution or strategy that is going to
work for everyone, every time. However, while it isn’t
magic, simple planning ahead can work wonders
to help improve your child’s behavior. You can plan
activities to teach your child important skills such as
sharing, taking turns or handling disappointment.
You can also plan ahead to prepare your child for new
events in her life such as changes in her schedule, a
road trip, a new baby or a visit from grandparents.
For example, Abby is three years old and is usually
happy at preschool where she loves to draw and play
with the doll house. However, at home when Abby
plays one-on-one with another child, she often ends
up throwing toys, screaming “Mine!” or crying. What
can Abby’s mom do? Instead of always “managing”
these outbursts, she can intentionally plan activities to
teach Abby the skills of sharing and taking turns. She
can also plan activities that give Abby an opportunity
to practice these new skills.

Try This at Home
 Tell your child exactly what to do. Telling your
child to “share” or “be nice” does not actually tell
her what she should be doing. For example, if
Abby throws her toys, her mom can say, “Abby,
toys stay on the floor or on your lap.” If Abby hits
her friend, her mom can say, “Hands down. Hands
are for playing, eating, and hugging. Use your
words. You can say, ‘I am angry. Help please’.”
 Use a Visual Schedule. A visual schedule
will help her to understand what is expected.
To learn more about visual schedules, read
the How to Use Visual Schedules to Help Your
Child Understand Expectations handout in the
Backpack Connection Series.
 Practice, practice, practice. Intentionally create
situations where she can practice the desired
behavior. For example, Abby’s mom can help
Abby learn to take turns while playing with her
sister or an older friend. She can ask Abby’s sister
to “help teach Abby to take turns” while playing
with one doll. Abby’s mom provides the toy and
reminds the girls to take turns when playing. The
girls can practice the skill of sharing during their
time together.
 Catch your child being good! When your child
is using the desired behavior, you can encourage
her by responding with enthusiasm. For example,
“Wow, I saw you share the sand toys at the park
with those two girls. What a great friend you are!”

 Prepare your child before
an event. For example,
Abby’s mom can say, “Abby,
your friend Ella is coming
over to play today. When
friends come over, we share our toys. I know how
special doggy is to you. We could put doggy in a
safe place and you do not have to share her.”
 Hope for the best but plan for the worst! If
you know that your child might have problems
when playing with other children, stay nearby so
that you can intervene if needed. You might also
provide two sets of an identical toy (e.g., two
bubbles or two balls) and then offer a change in
location to play to defuse difficult situations.

Practice at School
School offers many opportunities for children to
practice social skills and learn emotional vocabulary.
Teachers can set up art or quiet activities where
children have the opportunity to practice sharing,
learning to wait and taking turns. As children interact
with each other, teachers provide positive language.
For example, “Abby, I see that you are pointing to
the red marker. You can tap Jacob on the shoulder
and say, ‘Can I have a turn?’” After the interaction, the
teacher provides the children with encouragement.
For example, “Way to go! Class, Abby and Jacob are
working together. They are sharing and taking turns!”
Teachers can also use daily schedule changes to teach
the skill of handling disappointment. For example, “Oh
no, Miss Marcie is not here today. We won’t be able to
go to music. I am really disappointed. What should we
do?” At this point, the children can learn to problemsolve and come up with a positive solution.

The Bottom Line

Much of the frustration that parents experience can
be avoided by planning ahead and teaching children
a desired behavior before a difficult situation occurs.
When you are unprepared for your child’s challenging
behavior, such as whining or temper tantrums, you
might respond with anger or in other ways that
make the situation worse. Remember that you are in
control of the daily schedule and routine. If your child
is having problems with activities such as play with
others, drop-off at school, or bedtime, you can plan
activities that will give her the opportunity to learn
the social skills she needs. Planning ahead can reduce
challenging behavior such as meltdowns, whining and
temper tantrums and increase desired behavior such as
flexibility, using words and patience. Planning activities
that teach skills such as sharing and taking turns will
provide her with the tools she needs to increase selfesteem and be successful in school and life.

www.challengingbehavior.org
Reproduction of this document is encouraged. Permission to copy is not required.

r
a
Jug
La manera de aprender de
los niños pequeños

H

ace una generación, se suponía que el jardín de infancia preparaba a los
niños para la escuela. Sin embargo, ahora todo el mundo habla sobre la
importancia de la “preparación para la escuela” antes de que los niños
lleguen al jardín de infancia.
Esa es la razón por la que muchos padres, ansiosos de que a sus hijos les vaya
bien en la escuela, quieren que los programas de cuidado y educación infantil
temprana hagan que los niños se sienten a una mesa usando hojas de trabajo,
fichas—tarjetas de ayuda pedagógica—y ejercicios para aprender letras y números,
e incluso comenzar a leer, sumar y restar.
Pero los preescolares aprenden de una forma diferente a la de los niños en edad
escolar: jugar es esencial para el aprendizaje en la primera infancia. El juego es el
vehículo más importante mediante el cual los niños aprenden y desarrollan ideas
sobre el mundo. Jugar les ayuda a desarrollar las habilidades necesarias para el
pensamiento crítico y el liderazgo, y es la forma en la que aprenden a resolver
problemas y a sentirse bien con su capacidad de aprender.
Los niños sacan mayor partido al aprendizaje a través del juego
cuando tienen maestros con la formación y las herramientas
necesarias, conocedores de cómo el juego contribuye al
aprendizaje.
La mayoría de los expertos están de acuerdo en que el
juego constituye una parte esencial en un programa de
aprendizaje para la primera infancia de alta calidad. El
juego no es una interrupción en el aprendizaje: es la
manera de aprender de los niños más pequeños.

Varios estudios han demostrado que el preescolar y los programas de
cuidado infantil de alta calidad conllevan beneficios perdurables.
Tres estudios que realizaron el seguimiento de niños durante
varios años mostraron que los contribuyentes ahorraron al
menos 2,69 dólares por cada dólar gastado en programas de
aprendizaje de calidad para la primera infancia a través de la
reducción aparejada del gasto en educación especial, seguridad
pública y otros.
En dichos programas, las actividades “iniciadas por los niños”
fueron muy importantes: maestros altamente capacitados se basaban en
las actividades e intereses de los propios niños para guiar el aprendizaje. Éstos podían
escoger entre una serie de actividades apropiadas, en lugar de emplear todo su tiempo
en seguir las instrucciones de los maestros.
Varios estudios han demostrado que los niños aprenden más de actividades
educativas que apoyan su propio interés que de seguir las instrucciones de los
maestros. Algunos investigadores creen que demasiadas actividades dirigidas por el
maestro socavan la autoconfianza y la motivación de los niños pequeños para aprender.

Los investigadores están encontrando cada vez más conexiones entre el juego de los
niños y el aprendizaje y desarrollo social que les ayuda a obtener buenos resultados en
la escuela. Por ejemplo, simular situaciones a través del juego ayuda a los niños a
aprender a pensar de forma abstracta y a mirar las cosas desde otra perspectiva. Los
juegos de simulación están asimismo relacionados con el aprendizaje de la lectura y la
escritura, el pensamiento matemático y la resolución de
problemas.

▼

▼

▼

Ponen a prueba el desarrollo de sus ideas a través
de objetos, gente y situaciones, una habilidad
clave para el aprendizaje académico.
Desarrollan varios tipos de aptitudes al mismo
tiempo—físicas, sociales, emocionales, de pensamiento
y de lenguaje.
Hacen cosas en las que están interesados y de esta forma tienen una motivación
natural para aprender.

▼

▼

Desarrollan conceptos y aptitudes de forma conjunta.
Por ejemplo, mientras una niña aprende a escribir las
letras de su nombre, también está aprendiendo el
concepto de que cada letra representa un sonido. Al
mismo tiempo, está muy motivada por el significado:
¡su propio nombre! Los niños son más proclives a
recordar habilidades y conceptos que han aprendido haciendo
cosas que tienen algún tipo de significado para ellos.
Aprenden de otros niños y desarrollan herramientas sociales jugando juntos.

Mediante juegos de simulación, los niños aprenden a usar su imaginación para
representar objetos, personas e ideas.

Lo que se ve:
▼
▼
▼

Un niño pequeño agita sus brazos simulando ser una mariposa.
Otro coge una banana, se la pone en la oreja como si fuera un teléfono y dice: “Hola”.
Un preescolar construye un edifico con bloques.

Cómo promueve el éxito escolar:
Si los niños pueden usar una cosa para representar cualquier otra, es más fácil para
ellos comprender que las letras representan sonidos y que los números representan
cantidades. Luego, más adelante, podrán visualizar en su imaginación eventos
históricos o ideas científicas.

Mediante juegos de simulación, los niños desarrollan sus aptitudes para usar el
lenguaje y explicar y comprender historias.

Lo que se ve:
▼
▼

Los niños representan escenas en el rincón de las tareas domésticas.
Un niño hace que su muñeca “conte una historia”.

Cómo promueve el éxito escolar:
La capacidad en el lenguaje oral y la habilidad de contar cuentos constituyen las bases
sobre las que se apoyan la lectura, la escritura, los estudios sociales y la ciencia.

Cuando los niños juegan con materiales
como bloques, arcilla, arena y agua están
desarrollando habilidades en lógica.
Experimentan con la causa y el efecto, con
contar y clasificar cosas, y con ponerlas en orden.
Aprenden cómo crear estrategias para resolver
problemas.

Lo que se ve:
▼
▼
▼

Los niños experimentan con bloques intentando encontrar la manera de construir
una estructura estable.
Los niños cuentan el número de tazas necesarios para una “fiesta del té”.
Los niños vierten arena en contenedores de diferentes tamaños.

Cómo promueve el éxito escolar:
Las prácticas con la experimentación, observación, comparación y el trabajo con
formas, tamaños y cantidades constituyen las bases para comprender matemáticas y
ciencia, y para desarrollar la capacidad de pensamiento de “orden superior” en todos
los temas.

Mientras los niños comparten materiales y juegan juntos, aprenden a cooperar,
escuchan a los otros, defender sus propias ideas, manejar la frustración y sentir
empatía.

Lo que se ve:
▼
▼

Los niños negocian sus papeles en un juego dramático : “Ambos podemos ser
pilotos si tenemos dos asientos”.
Un niño llora y otro dice: “No te preocupes, que tu mamá vendrá pronto”.

Cómo promueve el éxito escolar:
Muchos estudios han demostrado que los niños con habilidades sociales y salud
emocional buenas obtienen mejores resultados en la escuela; asimismo, es más
probable que eviten comportamientos peligrosos como adolescentes.
A través del juego, los niños desarrollan su capacidad para
crear relaciones con otras personas.

Cuando los niños hacen actividades que ellos han
escogido, el aprendizaje es ameno. Está basado en sus
propios intereses y les da un sentido de competencia.

Lo que se ve:
▼

Clases organizadas con diferentes centros de actividad (bloques, obras de teatro
dramáticas, pintura y dibujo, lectura, ciencia, etc.) donde los niños son estimulados a
escoger sus propias actividades.

Cómo promueve el éxito escolar:
Los estudios demuestran que las actitudes infantiles de
curiosidad, motivación y competencia son la clave del
éxito académico en la escuela primaria.

Los niños aprenden más a través del juego cuando
tienen maestros bien formados que saben cómo estimular,
responder, guiar y ampliar sus juegos para potenciar la enseñanza, y
que saben cómo evaluar el desarrollo infantil mediante la observación del juego.

Guiar y ampliar el juego para ayudar a que los niños aprendan más
▼

▼

▼

▼

▼

Proporcionar materiales para juegos no estructurados: Los maestros sacan
colecciones de objetos como cartas o conchas de moluscos que los niños pueden
organizar, clasificar o contar, o sobre los que pueden contar alguna historia. Los
maestros proveen materiales “de interpretación abierta” como papel y lápices de cera
de colores, o arena y agua. Los niños combinan materiales de áreas diferentes: un
niño trae una muñeca a la zona de bloques para construirle una casa.
Estimular el juego dramático (juego teatral): Los maestros crean áreas en el aula
con materiales de utilería que alientan la imaginación, como comida de fantasía y
ropas elegantes.
Incluir juegos al aire libre: Los maestros pueden crear o llevar a los niños a zonas de
juego al aire libre que incluyan oportunidades para juegos físicos y la
experimentación con materiales naturales como agua, tierra, hojas y arena.
Responder al juego: Un maestro ve a un niño jugando y construye vocabulario
proveyendo nuevas palabras: “Eso es interesante. Has alineado a los animales desde
el pequeñito al gigantesco”.
Ampliar el juego: Una maestra oye que los niños están haciendo algunas rimas
simples: “Eres jugoso, patoso”, etc. Ella amplía este juego enseñando canciones que
jueguen con los sonidos del lenguaje (por ejemplo, “Manzanas y bananas”), en tanto
sabe que con eso ayudará a los niños a aprender a reconocer los diferentes sonidos
en las palabras.

Una maestra observa a un niño simulando que una
silla es un coche y “conduciendo”. Ella estimula su
imaginación preguntando: “¿Adónde vas?” “¿Qué ves
por el camino?”.
▼ Guiar el juego: Una semana el maestro convierte el
área de vestuario en una tienda de zapatos. Los niños
practican habilidades sociales y de lenguaje representando
a “clientes” y “vendedores”, aprenden nuevo vocabulario
(alpargatas, botas, etc.) y emplean el dibujo para crear letreros para
la tienda. Otros preescolares de más edad escriben letras y palabras para los carteles
o practican matemáticas simples haciendo cambio para comprar.

Evaluar el desarrollo de los niños observándoles jugar
▼

▼
▼

▼

▼

▼

Observar las actividades de los niños: Ver a un niño alinear los dinosaurios de
juguete por tamaño muestra su comprensión de la comparación de tamaños y que
sabe poner las cosas en orden.
Escuchar a los niños cuando hablan: Escuchar a un niño hablar sobre lo que “dicen”
las letras muestra que es capaz de comprender que las letras representan palabras.
Tomar fotos: Una serie de fotos de las estructuras de bloques de un niño tomadas a
lo largo del tiempo muestra que éste está aprendiendo más acerca de las relaciones
espaciales.

Dar a los niños juguetes que éstos
puedan usar de muchas maneras:
bloques, papel, ceras y lápices de
colores, muñecas y animales de juguete,
pelotas, pasta de modelar, etc.
Alentar a los niños a jugar con objetos
domésticos cotidianos como ollas o
sartenes, utensilios o carretes de hilo.
Sacar a los niños al aire libre en todas las
condiciones climáticas (distintos tipos de tiempo). Animarles a explorar materiales
naturales como rocas, palos y barro. Proveer juguetes simples como bloques y pelotas
que animen a los niños a usar su imaginación, en vez de mirar mientras los juguetes
hacen cosas por sí mismos.

▼

▼

▼

▼

Alentar juegos imaginativos proporcionando útiles
simples como una colección de sombreros viejos o
pañuelos. Seguirles el juego cuando los niños
representen su papel: “Oh, ¿eres un león? ¿Eres un león
que da miedo?”
Proporcionar juguetes simples que animen a los niños a ser
activos y a usar su imaginación, y no a mirar cómo el juguete hace
sus propios trucos.
Jugar con sus niños, hacerles preguntas sobre su juego (“¿Qué hacen aquellos
animales?”), y señalar cosas que haya notado (“¡Usaste muchos colores brillantes en
ese dibujo!”)
Buscar programas de preescolar y cuidado infantil donde los niños aprendan
mediante el juego. Preguntar(se): ¿Cómo usa el juego este programa para ayudar a
los niños a aprender?

Considerando que el juego es tan importante para el desarrollo de los conceptos,
habilidades y enfoques que utilizarán los niños a lo largo de sus vidas, las políticas
públicas deberían apoyar una educación temprana que enfatice el juego. Los padres y
proveedores de cuidado infantil pueden urgir a los políticos a tomar algunas de las
siguientes medidas:
▼ Adoptar directrices para programas de preescolar que enfaticen la importancia del
juego.
▼ Desarrollar o escoger programas de estudio y materiales de enseñanza que enfaticen
el juego.
▼ Apoyar la formación en profundidad y la educación continua para educadores de
infancia temprana, incluyendo maestros de enseñanza primaria, sobre cómo usar el
juego para promover la enseñanza.
▼ Educar a los padres acerca de la importancia del juego.

Para mas información, ve a www.4children.org/ecf.htm o llame a 415-733-8576. Para ordenar mas copías, o para obtener este folleto en otros idiomas
(inglés, farsi, chino, coreano, vietnamita), ve a: www.4children.org/images/pdf/Play_brief_order_form.pdf

En internet...en español
El aprendizaje a través del juego desde el nacimiento hasta los tres años,
www.zerotothree.org/site/DocServer/ElImpactodeJugar.pdf?docID=141
El juego como estrategia de aprendizaje, www.redprimerainfancia.org/aa/img_upload/
0b212a7b71568a8d8c75d183a7feab2e/bolet__n1.pdf
Juego y desarrollo cognitivo, (blog) http://juegoydesarrollocognitivo.blogspot.com
Los niños en su casa, un programa de televisión y sitio web con muchas ideas para realizar
diversas actividades. Consulte el listado de programación local de PBS para averiguar horarios o
vaya a www.losninosensucasa.org/topic.php?id=5

...en inglés
Childhood: A Time for Play (“Infancia: Tiempo de jugar”, National Kindergarten Association (Asociación Nacional de Jardines
de Infancia): www.nkateach.org/NKA/Research_files/PlayPaper.pdf
The Importance of Play in Promoting Healthy Child Development and Maintaining Strong Parent-Child Bonds (“La importancia
del juego en la promoción del desarrollo infantil saludable y en el mantenimiento de vínculos sólidos entre padres e
hijos”), Academia Americana de Pediatría: http://pediatrics.aappublications.org/cgi/reprint/119/1/182
“Time for Play Every Day: It’s Fun and Fundamental” (Tiempo para jugar todos los días: es divertido y fundamental): Alliance
for Childhood (Alianza para la Infancia). www.allianceforchildhood.net/projects/play/pdf_files/play_fact_sheet.pdf y
Playwork and Play (“Playwork y juego”), en www.allianceforchildhood.net/projects/play/pdf_files/Playwork.pdf
A Mandate for Playful Learning in Preschool (“Mandato para el aprendizaje lúdico en preescolar”, en inglés):
www.mandateforplayfullearning.com
National Association for the Education of Young Children (Asociación Nacional para la Educación de Niños Pequeños) publica
Early Years are Learning Years (Los primeros años son años de aprendizaje), artículos cortos (en inglés) para padres y
proveedores de cuidado infantil, incluyendo unos cuantos sobre “jugar y aprender”. 800-424 2460, o sitio web
www.naecyc.org/ece/eyly

Libros...en español (compruebe en su biblioteca o librería local, o
encuéntrelos—nuevos o usados—a través de internet)
Volver a jugar en el jardín, por Jorge Ullua, disponible en www.libreriapaidos.com

...en inglés
A Child’s Work: The Importance of Fantasy Play (“El trabajo del niño: La importancia del juego de fantasía”), Vivian Gussin
Paley, University of Chicago Press, 2004.
Einstein Never Used Flash Cards (“Einstein nunca usó tarjetas de memorización”), Kathy Hirsh-Pasek, Roberta Michnick
Golinkoff, Diane Eyer, Rodale Press, 2003.
Outdoor Play: Teaching Strategies (“Juego al aire libre: Estrategias para la enseñanza”), Jane P. Perry, Teachers College Press,
2001.
Play at the Center of the Curriculum (“El juego en el centro del programa de estudios”), por Van Hoorn, Nourot, Scales y
Alward, cuarta edición, 2007, ed. Merrill/Prentice Hall.
Playing to Get Smart (“Jugar para desarrollar la inteligencia”), Elizabeth Jones and Renatta Cooper, Teachers College Press,
2005.
The Power of Play (“El poder del juego”), David Elkind, Da Capo Press, 2007.
Spotlight on Young Children and Play (“El punto de mira en los niños pequeños y el juego”), Derry Koralek, ed., NAEYC, 2004.

Un suplemento especial de Defensor de los Niños
basado en un memorando informativo con recomendaciones
de política pública de Bay Area Early Childhood Funders (un proyecto de
Community Initiatives). Los fundos proporcionados por The San Francisco Foundation;
United Way of the Bay Area; y los First 5 Children and Families Commissions
en los condades de Alameda, Contra Costa, Monterey, Santa Clara,
Solano, y Sonoma.

y
a
l
P

It’s the way young children learn

A

generation ago, kindergarten was supposed to get kids ready
for school. But now everyone is talking about the
importance of “school readiness” before kids get to kindergarten.
That’s why many parents, anxious for their children to succeed in
school, want early care and education programs to have children sit at
tables using work sheets, drills, and flash cards to learn letters and
numbers and even starting to read, add, and subtract.
But preschoolers learn differently from school-age children: play is
essential to early learning. Play is the main way children learn and
develop ideas about the world. It helps them build the skills necessary
for critical thinking and leadership. It’s how they learn to problemsolve and to feel good about their ability to learn.
Children learn the most from play when they
have skilled teachers who are well-trained in
understanding how play contributes to learning.
Most child development experts agree that
play is an essential part of a high-quality early
learning program. Play is not a break from
learning—it’s the way young children learn.

High-quality preschools provide lasting benefits
Many studies have shown that high-quality preschool and child care
programs have lasting benefits. Three studies, which followed
children for many years, showed that taxpayers saved at
least $2.69 for every dollar spent on high-quality early
learning programs, by reducing special education, lawenforcement, and other costs.
In all these high-quality programs, “child-initiated”
activities were important—highly trained teachers used
children’s interests and activities to guide learning. Kids
got to choose from appropriate activities, rather than
spending all their time following teachers’ instructions.
Several studies have shown that children learn more from educational
activities that support their own interests and ideas. Some researchers have
found evidence that too much teacher-directed activity undermines young
children’s self-confidence and motivation to learn.

Play promotes school success in many ways
Researchers are finding more and more connections between children’s
play and the learning and social development that helps them succeed in
school. For example, pretend play helps children learn to think abstractly
and to look at things from someone else’s perspective. Pretend play is also
connected to early literacy, mathematical thinking, and problem-solving.

When children play:
▼

They test their developing ideas with objects,
people, and situations—the key ability for
academic learning.

▼

They develop many kinds of skills
together—physical, social, emotional,
thinking, and language.

▼

They are doing things they are interested in, so
they have a natural motivation to learn.

▼

They develop concepts and skills together. For example, as a child learns
to write the letters in her name, she is also learning the concept that each
letter represents a sound. And she is very motivated by the meaning—

her own name! Children are more likely to
remember skills and concepts they have learned
by doing things that are meaningful to them.
▼

They learn from other children and develop
social skills by playing together.

When children play, they learn skills that
contribute to school success
Using one thing to represent another
Through pretend play, children learn to use their imaginations to represent
objects, people, and ideas.
What you see:
▼ A toddler flaps her arms, pretending to be a butterfly.
▼

Another picks up a banana, holds it to his ear like a telephone, and says,
“Hello.”

▼

A preschooler builds a firehouse with blocks.

How it promotes school success:
If children can use one thing to represent something else, it’s easier for
them to understand that letters represent sounds and numbers represent
quantities. And later on they will be able to use their imaginations to
visualize historical events or scientific ideas.

Using language and telling stories
Through pretend play, children develop their skills in using language and in
telling and understanding stories.
What you see:
▼ Children act out scenes in the housekeeping corner.
▼

A child makes her stuffed animal “talk,” telling a story.

How it promotes school success:
Oral language skills and storytelling are the building blocks of reading and
writing, as well as subjects like social studies and science.

Using experimentation and logic
When children play with materials such as
blocks, clay, sand, and water, they develop skills in
logic. They experiment with cause and effect, with
counting and sorting things, and with putting them
in order. They learn how to invent strategies for
solving problems.
What you see:
▼ Children experiment with blocks to figure out how to build a stable
structure.
▼

Children count the number of cups needed for a “tea party.”

▼

Children pour sand into different sized containers.

How it promotes school success:
This practice in experimenting, observing, comparing, and working with
shapes, sizes, and quantities forms the basis for understanding math and
science and for higher-order thinking.

Developing self control and social skills
As children share materials and play together, they learn to cooperate,
listen to others, stand up for their own ideas, handle frustration, and
empathize.
What you see:
▼ Children negotiate over roles in dramatic play: “We can both be pilots if
we have two seats.”
▼

One child cries and another says, “Don’t worry, your mom is coming
soon.”

How it promotes school success:
Many studies have shown that kids with good social skills and emotional
health do better in school and are more likely to avoid dangerous behavior as
teenagers. Through play, children develop their ability to form relationships
with other children and with teachers.

Learning to enjoy learning
When children do activities they have
chosen, learning is enjoyable. It’s based on
their own interests and gives them a sense of
competence.
What you see:
▼ Classrooms organized with different activity
centers (blocks, dramatic play, painting and
drawing, reading, science, etc.).
▼

Children encouraged to choose their own activities.

How it promotes school success:
Studies show that children’s attitudes of curiosity, motivation, and
competence are key to success in elementary school.

The teacher is key to play-based learning
Children learn more through play when they have well-trained teachers who
know how to promote, respond to, guide, and extend their play to increase
learning—and how to assess their development by observing their play.

Teachers can:
Guide and extend play to help children learn more
▼ Provide materials for unstructured play: Teachers put out collections of
objects like cards or shells that children can arrange, sort, count or tell
stories about. They provide “open-ended” materials like paper and
crayons or sand and water. Children combine materials from different
areas—a child brings a doll to the block area to build her a house.
▼

Promote dramatic play: Teachers create areas of
the classroom with props that encourage
imagination, like pretend food and
dress-up clothes.

▼

Include outdoor play: Teachers create or bring children to outdoor play
areas that include opportunities for physical play and experimentation
with natural materials such as water, dirt, leaves, and sand.

▼

Respond to play: A teacher sees a child playing and builds vocabulary by
providing new words: “That’s interesting. You’ve lined up the animals
from tiny to gigantic.”

▼

Extend play: A teacher hears children making
silly rhymes: “You’re juicy, goosey, foosey.” She
extends this play by teaching songs that play
with the sounds of language, such as
“Apples and Bananas.” She knows that this
helps children learn to recognize the
separate sounds in words.
A teacher observes a child pretending a chair
is a car and “driving.” She encourages imagination
by asking, “Where are you going? What do you see along
the way?”

▼

Guide play: One week a teacher turns the dress-up area into a shoe store.
Children practice language and social skills by acting out “customers” and
“sales people.” They learn new vocabulary (canvas, boots). They use art to
make signs for the store. Some older preschoolers may write letters and
words for the signs, or practice simple math by making change for
purchases.

Assess children’s development by watching them play
▼ Observe the child’s activities: Seeing a child line up toy dinosaurs by size
shows her understanding of size comparisons and putting things in order.
▼

Listen to the child talk: Hearing a child talk about what
letters “say” shows his understanding that letters
represent words.
Take photos: A series of photos of a child’s
block structures over time shows that she is
learning more about spatial relations.

▼

Parents can:
▼

Provide playthings that kids can use in
a variety of ways: blocks, paper and
crayons, dolls and toy animals, balls,
playdough, etc.

▼

Encourage kids to play with ordinary
household objects like pots and pans,
utensils, spools of thread.

▼

Take kids outdoors in all kinds of weather. Encourage them to explore
natural materials like rocks, sticks, and mud. Provide simple playthings
such as blocks and balls that encourage children to be active and use their
imaginations, not to watch while a toy does tricks.

▼

Encourage imaginative play by providing simple props like a collection of
old hats or scarves. Play along when they pretend: “Oh, you’re a lion?
Are you a scary lion?”

▼

Play with your children, ask them questions about their play (“What are
those animals doing?”), and point out things you notice (“You used a lot of
bright colors in that picture!”).

▼

Look for child care and preschool programs where children learn
through play. Ask: How does this program use play to help children learn?

Policy recommendations
Because play is so important to developing the skills, concepts, and
approaches children will use throughout their lives, public policy should
support early education that emphasizes play. Parents and child care
providers can urge policymakers to:
▼ Adopt guidelines for preschool programs that emphasize the importance
of play.
▼

Develop or choose curricula and learning materials that emphasize play.

▼

Support in-depth training and ongoing education for early childhood
educators, including elementary school teachers, about how to use play to
promote learning.

▼

Educate parents about the importance of play.

For more information, go to www.4children.org/ecf.htm or call 415-733-8576. To order more copies, or for this pamphlet in other languages
(Spanish, Farsi, Chinese, Korean, Vietnamese), go to: www.4children.org/images/pdf/Play_brief_order_form.pdf

For more about play and learning
On the Internet
▼

▼
▼
▼
▼
▼

▼
▼

▼
▼
▼
▼

Alliance for Childhood: Time for Play Every Day: It’s Fun and
Fundamental, www.allianceforchildhood.net/projects/lay/pdf_files/
play_fact_sheet.pdf and Playwork and Play,
www.allianceforchildhood.net/projects/play/ pdf_files/Playwork.pdf
Child Care Exchange provides free downloads and low-cost published
materials for teachers and parents, www.ccie.com/
Article on Reclaiming Play available at https://secure.ccie.com/catalog/
product_info.php?products_id=5018044&search=&category=50
Childhood: A Time for Play, National Kindergarten Association,
www.nkateach.org/NKA/ Research_files/PlayPaper.pdf
A Child’s Work: The Importance of Fantasy Play (excerpt), www.communityplaythings.com/
resources/articles/dramaticplay/childswork.html
The Importance of Play in Promoting Healthy Child Development and Maintaining Strong ParentChild Bonds, American Academy of Pediatrics,
http://pediatrics.aappublications.org/cgi/reprint/119/1/182
A Mandate for Playful Learning in Preschool, www.mandateforplayfullearning.com
National Association for the Education of Young Children publishes Early Years are Learning Years,
short articles for parents and child care providers, including many on “play and learning.” 800-4242460, www.nacyc.org/ece/eyly
National Public Radio: Old-Fashioned Play Builds Serious Skills, Alix Spiegel,
www.npr.org/templates/ story/story.php?storyId=19212514
Creative Play Makes for Kids in Control, Alix Spiegel, www.npr.org/templates/story/story.php?
storyId=76838288
Play in the Early Years, Key to School Success, Bay Area Early Childhood Funders,
www.4children.org/images/pdf/play07.pdf
Zero to Three has many publications on understanding and making the most of children’s play.
202-638-1144, www.zerotothree.org

Books (check your local library or bookstore or find new or used online)
▼
▼
▼
▼
▼
▼
▼

▼

A Child’s Work: The Importance of Fantasy Play, Vivian Gussin Paley, University of Chicago Press,
2004
Einstein Never Used Flash Cards, Kathy Hirsh-Pasek, Roberta Michnick Golinkoff, Diane Eyer,
Rodale Press, 2003
Outdoor Play: Teaching Strategies, Jane P. Perry, Teachers College Press, 2001
Play at the Center of the Curriculum, by Van Hoorn, Nourot, Scales, and Alward, 4th edition, 2007,
Merrill/Prentice Hall
Playing to Get Smart, Elizabeth Jones and Renatta Cooper, Teachers College Press, 2005
The Power of Play, David Elkind, Da Capo Press, 2007
Scholastic Learning Through Play series, including: Dramatic Play, Music and Movement, Art,
Problem-Solving, Language, Cooking, Blocks, Science, Math, Literacy, and more. This series is out
of print but many titles are available at Amazon.com
Spotlight on Young Children and Play, Derry Koralek, ed., NAEYC, 2004

Play: It's the Way Young Children Learn is a special
supplement to the Children's Advocate newsmagazine,
based on the policy brief, Play in the Early Years: Key to School Success,
from the Bay Area Early Childhood Funders (a project of Community Initiatives).
Funding provided by The San Francisco Foundation; United Way of the Bay Area; and the
First 5 Children and Families Commissions in Alameda, Contra Costa, Monterey,
Santa Clara, Solano, and Sonoma counties.

